Introduction
Universities have a long history of supporting social change and social justice in the nations and societies where they are located. In recent decades, however, a changing political and economic landscape has threatened to isolate universities from societal debates on pressing issues. As universities find themselves in increasingly precarious financial situations, they are forced to sell their skills and the knowledge they produce to the highest bidder, rather than working with those in the greatest need. Nonetheless, the same drivers which can cut off universities from society can also open parallel opportunities for engagement with communities and civil society actors. In the past decade, with the advent of the knowledge economy, universities have also as a vital force for change and development. Global networks that actively promote universities as agents of change have begun to form. Particularly in the Global South, there is evidence of universities reasserting themselves as a force for social justice, as well as for using their research and teaching to deepen democratic change.
Such a move, this chapter will suggest, requires universities to think not only about social justice in the larger world, but as also about their own distinctive role in shaping cognitive justice and knowledge democracy. Without cognitive justice-which focuses on whose knowledge counts-the larger struggles for social justice will not be realized. We argue that struggles for cognitive justice also include the need to learn and link globally with others in collaborative and participatory ways. As our problems become increasingly globalized and interconnected across borders and continents, the response of universities to these problems must likewise be global in scale and understanding. Addressing complex problems from only one national, cultural, and geographic perspective is no longer sufficient.
In this chapter, we will focus on the decade-long work of the Development Research Centre on Citizenship, Participation and Accountability (Citizenship DRC), a network involving academics, activists, and practitioners from universities and think-tanks in seven core countries, with dozens of others also involved from an additional 15 countries in the Global South. Over a ten-year period from 2001 to 2011, the Citizenship DRC program compiled over a 100 case studies that reveal a vast ecology of democratic practices and ways through which citizens mobilize to claim their rights.
2 However, the Citizenship DRC is significant not simply because of the outputs it produced, its participants also realized along the way that we needed to build more democratic methods for producing that knowledge. It is these innovative practices for co-constructing knowledge, across continents and universities, which will be the focus of this chapter. In particular, we will hold up five lessons that can be learned from the Citizenship DRC's work, which relate to the ways in which universities can work with others in pursuit of social justice. These include (1) the value of collaborative, co-construction of knowledge; (2) the importance of iterative ways of knowing which link different forms of knowledge over time, and which ground the universal in the contextual; (3) the multiple ways of linking knowledge to action, at all levels; (4) the value of linking research on democracy and citizenship to the pedagogies of democracy and citizenship; and finally (5) the implications for the role of university researchers in this process.
Having highlighted these five aspects of the Citizenship DRC experience, we then circle back to the overall context in which universities are operating. We believe the lessons pulled from the Citizenship DRC experience have important and substantial implications for current debates about the role of universities in society.
Interrogating the role of universities
From the ancient Indus Valley Civilization to the nineteenth-century United States, universities have been strong supporters of social justice, using knowledge as a force for social change. South Asian scholar Rajesh Tandon has written about the fifth BC university, Taxila (located in what is now Pakistan), which had as its motto "service to humanity" (Tandon, 2008) . Likewise, America's rapid transition from an agricultural to a modern economy was largely undergirded by the institutionalization of higher education enabled by land-grant universities, such as the University of Tennessee and others, created by the Morrill Acts of 1862 and 1890. In the United Kingdom in the early twentieth century, institutions like the London School of Economics were founded on the proposition that universities could aggressively support the development of knowledge and government policies which could combat urban poverty. Even in more recent events such as the popular uprisings of the Arab Spring, we see young, university-educated people
